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The university provided us with various opportunities to showcase our talents 

in different fields through numerous projects and reviews in different subjects, 

but the highly frequent written exams with vast portions often overshadow all 

the other types of assessments.   Moreover, students need more opportunities to 

concentrate on the subject as opposed to only the written exams. Time playing a 

major role, students are forced to study for these written exams from the exam 

point of view rather than approaching the subject conceptually. We fear that the 

ceaseless exams make the students lose their innovativeness and imagination as 

they don't get adequate time to get involved in ventures and different exercises. 

Through our campus surveys we have confirmed that exams put a lot of 

pressure on the students physically as well as mentally, especially when the 

portion included is not easily manageable. These written exams have a poor 

predictive quality because they only judge a student's ability under set 

conditions and limited time. Often, an otherwise bright student may get anxious 

or confused under strict exam conditions and may not perform up to the mark.  

Many exams encourage teaching-to-the-test-practice. This is to say, teaching a 

fixed curriculum that focuses on passing a specific written exam. This method 

limits the curriculum to a set range of knowledge and skills. Obviously such 

practice does not provide any educational benefits, as it limits the student’s 

thoughts to a set of topics.  Although exams promote competition among the 

students which encourages them to work harder and gain more knowledge, 

failing to score well may make the child to lose interest in the subject.  
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INTRODUCTION 
PROBLEM STATEMENT 
CAT1, CAT2, FAT are three main written exams within a 
semester, not to mention the numerous class tests held in 
between.  
Something that we feel isn't right with the academic 
structure in university is the presence of highly frequent 
examinations. With CATs occurring monthly and FAT 
exams at the end of a semester, we believed that the given 
time frame is very short for proper study of the subject. In 
our opinion, university should drop an exam or two to 
expand learning and lessen rote learning. The university 
provided us with various opportunities to showcase our 
talents in different fields through numerous projects and 
reviews in different subjects, but the highly frequent 

written exams with vast portions often overshadow all the 
other types of assessments [1-5].   
Moreover, students need more opportunities to 
concentrate on the subject as opposed to only the written 
exams. Time playing a major role, students are forced to 
study for these written exams from the exam point of view 
rather than approaching the subject conceptually. 
We fear that the ceaseless exams make the students lose 
their innovativeness and imagination as they don't get 
adequate time to get involved in ventures and different 
exercises 
 

LITERARY SURVEY 
Through literature survey [1-11] it was decided to study 
the educational system in the United Kingdom as there has 
been a noticeable shift from traditional written exams to 
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coursework, in the recent years. An analysis of information 
published by colleges interestingly has uncovered the 
degree to which coursework has replaced traditional 
written exams all through advanced education in Britain. 
Several courses are presently 90 to 100 per cent 
coursework, with first and second year exams and 
traditional finals nullified in subjects as vast as History, 
English, Childhood Studies, Business Administration, 
Philosophy, Media, and Psychology. 
At numerous colleges where exams still play a role, they 
have been downsized to just 20 or 30 per cent of the 
overall marks, with students permitted to fail question 
papers yet be granted degrees.  
The dependence on constant assessment is most felt in 
previous polytechnics and new colleges.  
From a survey of 85 colleges offering Bachelor of Arts 
degrees (History) it was found that in more than half the 
colleges, 60 per cent of the assessment was based on 
coursework. In 20 percent of the colleges, coursework was 
responsible for 80 percent or a greater amount of the 
marks. 
Research has revealed a student’s inclination towards 
coursework, viewing it as "fairer” than exams. Moreover, 
similar researches recommend that coursework marks are 
a better indicator of the long haul learning of course 
content than exams. 
 
Following are some of the major universities in the UK 
that do not rely heavily on traditional exams:  
Worcester University – 0% traditional written exams  
Wolverhampton University – 5% traditional written exams 
Bradford University – 8% traditional written exams 
University of Wales – 9% traditional written exams  
Cambridge University  
We will be looking deeper into the assessment policy of 
these colleges in order to get a better understanding as to 
how they tackle the problem.  
 
INSTANCE 1 
Cambridge University  
Our first survey revolved around Cambridge Assessment, 
the board that governs exams in Cambridge University. 
Cambridge University faces a similar issue of frequent 
written exams, and the board has distinguished the issue 
by saying that their current situation involves, "Too many 
exams and not enough education".  
Mark Dawe, Chief Executive of OCR has been quoted saying 
that exams had been “overpowering education” resulting 
in a system which was “exam driven, not education 
driven.” OCR, a branch of Cambridge Assessment, is a 
leading UK awarding body that provides qualifications for 
learners of all ages at school, college, in work or through 
part-time learning programmes. In the past educational 
meetings, Mark Dawe has called for restructuring the 
education system. This has been met with agreement 
among the parliamentarians, college and school leaders 
who were part of these meetings. The Cambridge 
Assessment board continued to argue that there should be 
a more prominent emphasis on the quality of teaching 
provided, as opposed to a developing emphasis on 
examinations. In these meets, they brought up the case of 
the majority of students who don’t go to college. They went 
on to highlight that these students should be provided with 
sufficient alternatives – most preferably in the form of job 

opportunities and different forms of training. A better 
service needs to be delivered in the future, the board 
expressed. Mark Dawe has explained that he is not happy 
with the “artificial divide” between academic and 
vocational routes. This is because the academic and 
university is no longer applicable to many students, due to 
increasing population within the country. He believed that 
any future policy response would need to incorporate the 
comprehensive way of education, creativity and career 
guidance.  
The board has explained that the key to providing people 
with decent employment was to design an education 
system “guided by the three P’s: Pathways, Progression, 
and Programmes of learning.” Most importantly, they are 
of the opinion that what the employers want, needs to be 
in the qualification of learning. Cambridge Assessment 
have warned that many schools risk disengaging learners 
as they are not flexible enough to meet the individual 
learners’ needs. If this happened, would not get on the first 
rung of the ladder let alone get into the workplace. They 
believe that colleges and other institutions need to have 
clear expectations of what learners need to achieve at the 
end of their course of study. They have also called for the 
National Curriculum to broaden its focus and encompass a 
“parity of esteem” between vocational and academic 
routes. Overall there has been a consensus among the 
political parties and academics that there must be a 
greater emphasis on a more personalized and flexible 
approach to learning to equip young people to meet the 
challenges of the rapidly changing labour market. 
 
INSTANCE 2 

Worcester University  
At Worcester University, history degree evaluation is 100 
per cent coursework. A year ago, 20 per cent of students 
picked up a first rank degree, with a further 30 per cent 
picking up a 2:1 ratio.  
Professor Antonia Payne, who heads the Institute of 
Humanities at Worcester University, was quoted saying 
that the college had nullified conventional written exams 
more than ten years ago “in response to evidence that such 
examinations did not provide the most accurate, 
meaningful, all-round measurement of student 
achievement”.  
She went on to speak about the various assessment 
methods deployed by the university which included timed, 
in-course tests under examination conditions. Speaking of 
how these tests were marked, she replied that the quality 
and standards of these in-course tests were monitored by 
a set of external examiners who sample marked 
assessments.   
 
Assessment Strategies/Principles: 
The University of Worcester believed that assessment is an 
integral part of effective learning processes, and has 
established the following principles for the design and 
management of assessment practice: 

 Each module/unit or course element will have an 
assessment strategy which is aligned with the intended 
learning outcomes and learning activities 

 Assessments will enable students to demonstrate that they 
have met the learning outcomes of the module 
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 Each course will include a variety of assessment types 
and an appropriate balance of assessment for 
summative and formative purposes 

 All courses will ensure students are provided with 
opportunities to develop an understanding of, and the 
necessary skills to demonstrate, good academic 
practice 

 The scheduling and amount of assessment will be 
manageable for students 

 Constructive and timely relevant feedback will be an 
integral part of the assessment process 

 Assessment processes and regulations will be 
transparent, consistent and equitable across courses 

 
INSTANCE 3 
Wolverhampton University 
According to the University Assessment Handbook, The 
University of Wolverhampton relies very lightly on 
traditional written exam as it recognizes the fact that “in 
higher education , ,‘assessment’ describes any process that 
appraises an individual's knowledge, understanding, 
abilities or skills.” 
The University lists out that assessment should: 

 allow students to demonstrate that they have met 
the learning outcomes of their course and 
modules;  

 be explicit, valid and reliable; 
 be an integral part of course and module design; 
 enable students to reflect on their performance, 

following timely, meaningful and useful feedback;  
 encourage students to identify their strengths and 

weaknesses so that the level of achievement can 
be measured and recorded for the purposes of 
completing their award, and where appropriate 
for classification; 

 be clear and explicit to all stakeholders and the 
criteria to be used in grading assessment will be 
published to all. 

 
Assessment Strategies/Principles 
Module specifications should provide explicit details of the 
assessment appropriate to the level, credit rating and 
learning outcomes, including the assessment task and form 
of assessment (type, word count or equivalent), and which 
assessments count towards the module marks and their 
weighting.  All assessment tasks must be clearly mapped to 
specified learning outcomes.  Assessments tasks for each 
module will be designed to enable students demonstrate 
their achievement of the module learning outcomes.  
Where a course and/or module forms part of the 
qualifications regime of a Professional and Statutory and 
Regulatory Body (PSRB), clear information should be given 
in the course specification and course guide about the 
specific assessment requirements which must be met for 
progression towards a professional qualification, including 
those modules which must be passed and the level at 
which the course, or any part of it, must be passed in order 
to meet the requirements of the PSRB.  Any PSRB 
requirements identified at module level must be reiterated 
within the relevant module guide. 
The effectiveness of assessment strategies will be 
monitored by course teams as part of the continuous 
improvement monitoring process and periodic review.   

 
INSTANCE 4  
University of Bradford  
Traditional written exams account to only 8% of the 
assessments in University of Bradford. According to their 
curriculum framework, the university employs 
programme-based strategies that employ a range of 
methods which aimed to provide students with feedback 
at key points in the learning process and explicitly develop 
their learning. 
They believed that the ideal assessment strategy focuses 
on managing the staff experience as much as it focuses on 
the student experience. 
  
Assessment strategies/Principles 
According to their curriculum framework, key activities in 
the area of curriculum delivery include:  

 enabling a delivery approach which stresses 
diagnostic assessment, formative assessment and feedback 
as well as summative assessment, 

 enabling an active and collaborative 
approach to engage students in assessment, learning and 
teaching, 

 ensuring that diversity and sustainable 
development are firmly located in the curriculum, 
including assessment, 

 developing an inclusive curriculum and pedagogy 
to offer flexibility and choice in terms of assessment. 

 There is also a major focus on the learning 
environment and how it is used, led by the proposed 
Centre for Active Learning, supported by a programme of 
investment in our learning spaces to secure a 21st 
century environment for learning, teaching and 
assessment. As part of this investment, the university has 
developed a dedicated e-assessment suite in the Richmond 
building. 
 
INSTANCE 5 
University of Wales 
According to the University of Wales Assessment 
Handbook, the university believes that individual pieces of 
assessment provide a source of motivation for study; they 
promote learning by providing feedback on performance 
and help students to identify their strengths and 
weaknesses.  
 
Assessment strategies/Principles 
Assessment acts as the central function of maintain the 
standards and quality of University awards based upon 
successful completion of approved programmes of study 
delivered at collaborative centers. 
It is expected that assessment at the University of Wales 
will be:  

 Fair and Equitable – The assessment will assess what the 
students have been required to learn, being of appropriate 
workload, and comparable with similar awards. 

 Valid – The assessment will test what the student knows 
and understands. 

 Manageable – The assessment should not take excessive 
time and should ensure that the costs involved in taking 
the assessment do not outweigh the benefits.  

 Rigorous – The assessment process should measure 
performance of students appropriate to the level as 
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defined by the course. All defined processes should be 
strictly followed.  

 Reliable – The results of the assessment accurately reflect 
the students performance and understanding of the 
subject,  
 

SURVEY 
We decided to visit the various hostel blocks and ask a few 
of our friends about their views on the exam pattern in 
university: 
 
Viraj: “We face a lot of difficulty in scoring well in exams as 
we always have our hands full trying to submit our DAs 
and Skillrack on time.” 
 
Shabaz: “Many of the students who have chosen an 
engineering course have no idea on how to code in 
Skillrack. Some of our courses have no dependency on our 
coding skill, but since we face pressure of scoring low in 
our Skillrack exam we have to spend time studying for it, 
although it won’t be of much use to us.” 
Rituraj : “Since the exams are very closely spaced with a 
time gap of barely a month, the teachers end up teaching 
not for the sake of making sure the students understand 
the logic, but to make sure they are able to complete the 
portion on time.” 
 
ALTERNATIVES TO THE PROBLEM 
Versatile Testing  
A PC based testing model that automatically pinpoints 
areas where learners can improve. In the event that the 
student gets a question wrong, a simpler one is produced, 
or on the off chance that they get one right, a harder one 
comes up. As the trouble of every test is custom fitted to 
the student's capacity, the candidate has an immensely 
upgraded learning experience. In addition, all questions 
originate from the same item bank, so the outcomes can be 
evaluated and regularize broadly.  
The strategy as of now, is widely utilized in the US and 
Australia and is used here on IT courses and modules on 
quality administration by NHS Scotland. It is limited, 
however, by the requirement for topic specialists to make 
the item banks. Composing test questions is a specialist 
skill and in some niche vocations there might be 
inadequate specialists to develop a test.  
 
Simulations 
Unlike written tests, technology can be utilized to drench 
the learner in the simulation of a genuine situation and 
survey how they react to applying their knowledge in the 
appropriate context. This useful evaluation of aptitudes is 
conveyed utilizing web and tablet-based technologies.  
The technique is being utilized to a great extent for 
examining IT abilities, for example, database designers, 
and European Union customs officers utilize it for frontline 
occupations. The approach was likewise perfect for many 
engineering and agricultural occupations, especially as 
both industries are increasingly utilizing robots and 
drones. Sometimes, there is not a viable alternative for 
testing skills in a real-life situation and, as with versatile 

testing, there might be excessively few subject specialists, 
making it impossible to make tests in niche areas. 
 

CONCLUSION 
From the above surveys, it was evident that written exams 
held within a very short time frame work against the 
development of the student. 
 As we have seen in our literary survey, larger numbers of 
colleges are redesigning their educational assessment 
structures to include principles and strategies that shift 
the focus from written unseen exams to coursework. While 
coursework such as essay writing is being criticized for 
providing students with the easy way out, we have seen 
that the University of Wales employs strict measures to 
guard the assessments from plagiarism through the usage 
of software such as ‘Turn It In’. This is only an example of 
the various procedures followed by universities to develop 
different ways of assessing students. These ways offer a 
more holistic approach towards education.  
The surveys also display the various strategies used by 
these universities, most of them suiting to the students 
need and encouraging steady development.  
Through our campus surveys we have confirmed that 
exams put a lot of pressure on the students physically as 
well as mentally, especially when the portion included is 
not easily manageable. 
These written exams have a poor predictive 
quality because they only judge a student's ability under 
set conditions and limited time. Often, an otherwise bright 
student may get anxious or confused under strict exam 
conditions and may not perform up to the mark.  
Many exams encourage teaching-to-the-test-practice. This 
is to say, teaching a fixed curriculum that focuses on 
passing a specific written exam. This method limits the 
curriculum to a set range of knowledge and skills. 
Obviously such practice does not provide any educational 
benefits, as it limits the student’s thoughts to a set of 
topics.  
Although exams promote competition among the students 
which encourages them to work harder and gain more 
knowledge, failing to score well may make the child to lose 
interest in the subject.  
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